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Pupil Premium Strategy Statement 2019 

Parkside Academy  

 

 

Overview and most recent published performance of disadvantaged pupils 2019 

Total school roll 251 Break down  12 FT nursery 28 PT nursery 34 PT pre-school 

% disadvantaged pupils EYPP-KS2  82/217= 38% 

Reception-KS2  71/176= 40% 

% meeting expected stand-

ards R, W, M (KS1) 

Reading– 73% Writing 64% 

Maths 73% 

Pupil premium allocation this 

year 

£79,200  

EYPP £15,600 

TOTAL= £94,800 

% achievement high standard 

in R, W, M (KS1) 

Reading –14% Writing 5% 

Maths-5% 

Senior leader for strategy Sarah McCowen % of pupils achieving ex-

pected standard in phonic 

check (Y1) 

98% 

Pupil Premium Stratergy aims for disadvantaged pupils 

Progress in Reading 

and Writing 

Achieve national average progress score (6+ points progress) in KS1 and 2 in reading and writing? 

Achieve national average attainment to be in line with national  

Progress in Maths Achieve national average progress score (6+ points progress) in KS1 and 2 in Maths? 

Achieve national average attainment to be in line with national  

Phonics Achieve national expected standard in children achieving phonics score 32 

Other (attendance) Improve attendance of disadvantaged  and SEN pupil to 96%+ 
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Pupil Premium Strategy Statement  

 

 

Spending priorities and rationale 2019 

TEACHING 

Priority 1 Develop teaching to ensure key knowledge is delivered more clearly and that further strategies are employed to 

enhance memory and knowledge retention. 

Priority 2 Develop further a coherently planned and sequenced curriculum from EYFS to KS3 

Barriers to learning these actions address Ensuring staff understand how children learn and introduce Rosenshine’s principles of instruction (RPI) as a teach-

ing strategy 

PP expenditure on Teaching £48,000 

TARGETED ACADEMIC SUPPORT 

Priority 1 Develop phonemic awareness and develop reading.  

Priority 2 Develop further children’s ability to reason Mathematically and problem solve. 

Barriers to learning these actions address To ensure early phonemic awareness is secure so children can apply to reading. Improve children’s ability to solve 

math's problems.  

PP expenditure on Teaching £23,400 

WIDER STRAGERGIES 

Priority 1 Create and embed a Magic Breakfast club 

Priority 2 Provide children with and enjoyment to learn and achieve (ASC, visits, visitors, experiences, etc) 

Priority 3  To develop metacognition and self regulation strategies in pupils (SERIS, school councilor and targeted behaviour 

groups) 

Barriers to learning these actions address  Improving attendance, readiness to learn and motivation for learning.  

PP expenditure on Teaching £23,400 
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MONITORING AND IMPLEMENTATION 

Pupil Premium Lead- Sarah McCowen Pupil Premium Lead Governor- Laura Kendal 

Teaching key challenge-Ensure enough time is given for staffs professional development 

Action-Use INSET days and golden training time 

Targeted support key challenge– Ensure staff understand how to use phonemic awareness test and how to embed problem solving/reasoning into their 

teaching effectively 

Action-Provide INSET about early phonemic awareness. Maths leads to lead INSET about problem solving, reasoning and bar modelling 

Wider strategies key challenge-Engaging and supporting the hardest to reach families who need support 

Action-Work closely with vulnerable families providing them with courses, breakfast club and access to other professional that can support their needs. For 

SENCO to support families through the early help process. 

LAST YEARS PUPIL PREMIUM PRIORITIES AND OUTCOMES 

Priority 1-To provide INSET for TA staff so focused intervention could be planned and delivered allowing attainment gap to be closed 

Outcome-All staff were trained in reading, writing, maths and speaking and listening. Intervention groups progress was tracked by the school SENCO and 

was increased in all areas 

Priority 2– To provide streamed phonics throughout the school based on individual children's needs 

Outcome-98% of pupil premium children passed the Year 1 phonic screening check 

Priority 3-Provide reading intervention for parents 

Outcome-Focused parent courses were provided in each year group for targeted parents. The children’s progress was tracked and went from an average 

of 5.34 points progress to 6.17 points progress. 
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Pupil Premium Action Plan 2019-2020 

TEACHING 

Key priority 1-Develop teaching to ensure key knowledge is delivered more clearly and that further strategies are  

employed to enhance memory and knowledge retention. 

Key priority  

(Why are we prioritis-

ing this ?) 

Intervention Descriptions  

(What are we going to do 

about it ?) 

Implementation Activities 

(How are we going to achieve 

this?) 

Implementation Out-

comes 

(What can we expect 

to see?) 

Pupil Outcomes 

(What difference will it 

make for our pupils?) 

Impact 

Teachers: 
Our teaching practice 
does not prioritise cogni-
tive load theory  (CLT) on 
how the brain learns. 
 
Learner Behaviours: 
 

 Over reliance on work-

ing memory. 

 Attachment difficulties 

impacting on learning. 

 Developmental trauma 

impacting on ability to 
focus on daily challeng-
es in the classroom. 

 
Attainment: 
 

 Monitoring and data 

analysis shows reliance 
on learning objectives 
not knowledge out-
comes. 

 Monitoring and data 

analysis also shows lack 
of retention of 
knowledge across year 
groups. 

1. Reduce the load on pupils 

working memory to maximise 

learning. 

2. Increase stability, safety, secu-

rity and additional care for  

vulnerable pupils. 

3. Introduce Rosenshine’s princi-

ples of instruction (RPI) as 

teaching strategy. 

4. Provide explicit instruction 

accompanied by practise 

and feedback. 

5. Tailor lessons according to 

pupils existing knowledge and 

skill. 

6. Direct intervention according 

to pupils existing knowledge 

and skill. 

7. Provide clear learning inten-

tions and success criteria that 

pupils can understand. 

8. Demonstrate learning inten-

tions through modelling, eval-

uating and checking for un-

derstanding. 

Training: 

 

Three training session over 12 months on 

CLT, Attachment Theory (AT) and RPI 

instruction for teaching and non –

teaching staff. 

 

Session 1 (spring 2019)– introduction to 

theory and principles. Post session read-

ing in preparation for session 2. 

 

Session 2 (summer 2019)– Theory and 

principles in practice.  

 

Session 3 (spring 2020)—sharing good 

practice and monitoring feedback. 

 

Educational materials: 

 

Shared file on server for training docu-

ments, pre reading and theory practice 

guides. 

 

Monitoring/ Coaching: 

Termly monitoring and support through 

learning walks, work scrutiny, lesson 

observations, half termly staff meeting 

feedback, Data analysis. Team teach-

ing, team planning, cross Trust support 

and sharing of best practice. 

Short term: 

 Staff demonstrate under-

standing of CLT and RPI. 

 Staff demonstrate under-

standing of Attachment 

Theory. 

 Teachers able to adapt 

planning to incorporate 

explicit instruction regu-

larly. 

 

Medium Term: 

 

 All lessons are planed ac-

cording to existing 

knowledge and skills. 

 Planning by TAs for inter-

vention sessions incorpo-

rate pupils existing 

knowledge and skills and 

are lead by explicit instruc-

tion. 

 Modelling, evaluation and 

checking on understand-

ing is incorporated into 

and used to inform future 

planning. 

 All lesson provide clear 

learning intentions and 

success criteria that pupil 

can relay and understand. 

 

Long Term:  

  All staff have embedded 

CLT , RPI  and  AT into all 

aspects of classroom prac-

tice. 

 

Short term: 

 Increased pupil engage-

ment in lessons. 

 Vulnerable pupils needs 

identified across school . 

 

Medium Term : 

 Pupils demonstrate im-

proved use of long term 

memory. 

 Pupils can easily verbalise 

learning intentions and 

know the steps they need 

to take to achieve them. 

 

Long Term:  

 Vulnerable pupils feel 

safe, secure and stable. 

 Increased levels or pro-

gress and attainment for 

all pupils.  

 School is a place where 

all pupils thrive. 

 Pupil’s were engaged in 

all lesson throughout 

school.  

 Vulnerable children iden-

tified and actions put in 

place for support. See PP 

for each year group.  

 Planning adapted to 

incorporate CLT and RPI. 

 Teacher has a secure 

understanding of existing 

knowledge and where 

pupils need to go next.  

 Intervention was planned 

in assembly times and 

focused on knowledge 

attainment gaps. 

 All lessons had clear LO 

and children understand 

how to be successful in 

their learning.  
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TEACHING 

Key Priority 2-Develop further a coherently planned and sequenced curriculum from EYFS to KS3 

Key priority  
(Why are we prioritis-

ing this ?) 

Intervention Descriptions  
(What are we going to do 

about it ?) 

Implementation Activities 
(How are we going to achieve 

this?) 

Implementation Out-

comes 
(What can we expect to 

see?) 

Pupil Outcomes 
(What difference will it 

make for our pupils?) 

Impact 

 Current curriculum is topic 

led. 

 Foundation subject 

knowledge is taught in 
blocks. 

 The skills and topic tend to 

lead the purpose of each 
half term. 

 The curriculum does not 

allow for revisit and review 
of subject specific con-
tent across the year so 
key knowledge is not re-
tained as children pro-
gress through year groups. 

 Structure and timetabling 

of curriculum is topic led 
not subject lead. 

 Our KS2 curriculum needs 

to be developed into 
year 4,5 and 6. 

 Scientific enquiry is limited 

in our teaching practice. 

 Curriculum content, im-

plementation and  se-
quencing is not consistent 
across the Trust schools. 

 New teaching  staff need 

a subject leadership role. 

 Curriculum does not take 

into  account the most 
recent CLT  theories to 
strengthen memory.  

1. Reorganise curriculum into a 

knowledge based curriculum . 

2. Develop the use of knowledge 

organisers to link to subject con-

tent rather than topic. 

3. Asses knowledge at start and  

end of subject content teach-

ing. 

4. Ensure all subjects core and 

foundation are given high status. 

5. Re-structure and sequence the 

curriculum content from EYFS to 

KS3 across the trust. 

6. Ensure the curriculum links to 

CLT, ST and RPI theories ( See key 

priority 1). 

7. Continue to ensure we develop 

knowledge and skills not ac-

quired at home. 

8. Introduce subject specific con-

tent spacing and progression to 

the curriculum. 

9. Develop subject lead groups 

across the Trust starting with Sci-

ence and Maths. 

10. Re assign subject lead role to 

pairs of teachers. 

Training: 

2 days inset training with Alison Pea-

cock & Alison Jones (Ofsted) to intro-

duce framework changes and curric-

ulum expectations. 

1 day curriculum thinking master-

classes for Head with Mary Myatt, 

John Tomsett and Tom Sherrington. 

2 days training Alex Bedford to devel-

op knowledge based curriculum, 

spacing and consistent topic span YFS

-KS3. 

CPD for all subject leaders in high 

quality curriculum. 

CPD all teachers and support staff in 

high quality curriculum and their role 

within it. 

 

Educational materials: 

Shared file on server for curriculum 

research documents. 

Books purchased as disseminated: 

understanding how we learn, what 

about me, the learning rainforest, The 

curriculum, creating as culture of truly 

great teaching. 

New curriculum outlines and over-

views to populate. 

 

Monitoring/Coaching: 

Termly monitoring and support 

through learning walks, work scrutiny, 

lesion observations, half termly staff 

meeting feedback, data analysis, 

team teaching, team planning, cross 

trust support 

Short term: 

 Subject leaders demon-

strate understanding of 

their lead subjects. 

 Staff demonstrate under-

standing of knowledge 

based curriculum 

 Knowledge organisers are 

produced and used for 

subject content with in-

valuable knowledge we 

want pupils to acquire. 

 

Medium Term: 

 

 Curriculum is re-sequenced 

with subject specific pro-

gression. And spacing in 

place for each subject. 

 Afternoons are timetabled 

around subjects. 

 Subject specific books are 

used across year groups. 

 Modelling, evaluation and 

checking on understand-

ing is incorporated into 

and used to inform future 

planning. 

 Planned curriculum is im-

plemented effectively in 

every year group across 

every subject. 

 

Long Term:  

  Knowledge base curricu-

lum is embedded across 

school and the Trust. 
 
 

Short term: 

 Increased pupil engage-

ment in subjects. 

 Pupils demonstrate they 

know more and are able to 

do more. 

 

Medium Term : 

 Pupils demonstrate im-

proved use of long term 

memory through 

knowledge of subject spe-

cific content. 

 

 

 

Long Term:  

 All pupils have the tools 

needed to access the 

broad and rich curricu-

lum. 

 Increased levels or pro-

gress and attainment for 

all pupils.  

 

 Subjects were planned in 

‘blocks’ to embed sub-

ject knowledge into pu-

pils LTM.  

 Subject knowledge or-

ganisers and knowledge 

notes were created 

(science, history and ge-

ography) to support chil-

dren’s/parent’s 

knowledge. 

 Parent were given access 

to knowledge organisers 

through parent pay/

tapestry so they could 

support learning at home.  

 Pupil’s were engaged in 

all subject lessons 

throughout school.  

 Children had an excite-

ment for the subject 

blocks and this was 

demonstrated in lesson 

observations.  

 ‘Book studies’ allowed 

pupils to shared their 

knowledge retained. 

From these studies it was 

evident that children’s 

long term memory had 

improved. The amount of 

knowledge they could 

retrieve was exceptional.  

 Through book scrutinises 

(work/quizzes etc) you 

could see that pupils had 

made progress in all sub-

jects. 
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TARGETED ACADEMIC SUPPORT 

Key Priority 1-Develop phonemic awareness and develop reading 

Key priority  

(Why are we prioritis-

ing this ?) 

Intervention Descriptions  

(What are we going to do 

about it ?) 

Implementation Activities 

(How are we going to achieve 

this?) 

Implementation Out-

comes 

(What can we expect to 

Pupil Outcomes 

(What difference will it 

make for our pupils?) 

Impact 

Teachers: 
 
Our practice needs to 
develop a stronger focus 
on developing a deeper 
understanding of how 
phonemic awareness af-
fects children learning and 
effects their reading abil-
ity. 
 
Learner behaviours: 
 

 Pupils have a real 

strength in sound recog-
nition. 

 Pupil's struggle to make 

connections to number 
of syllables in a word, the 
number of words in a 
sentence etc. 

 The children find the 

application of phonemic 
awareness challenging. 

 
Attainment: 
 

 Monitoring of termly 

NFER tests, SATs and work 
scrutiny highlight reading 
to be an issue through-
out school. 

1. Teachers to become familiar 

with the phonemic awareness 

test. 

2. Aspects of the phonemic 

awareness skills should be 

taught explicitly, especially in 

the early years to develop 

phonic and reading skills 

3. Provide parents with reading 

courses led by teachers. Model 

reading skills to the parents dis-

cussing re-reading, using phon-

ics skills, questioning stills to de-

velop comprehension etc  

4. Provided a focused reading 

group for targeted parents/

children to increase their pro-

gress and attainment scores.  

5. Make sure that the reading 

schemes in school are rich and 

encourage a passion for read-

ing 

6. Ensure ever year group have the 

resources needed to develop 

phonemic awareness.  

Training: 

Pupil premium lead/Teachers: Deliver 

parent meeting to discuss reading strat-

egies. Termly reading clubs for targeted 

parents/children. Training session for 

phonemic awareness test (Autumn B) 

TAs : 1 CPD afternoon to introduce the 

phonic awareness test 

 

Educational materials: 

 

Shared phonemic awareness file on 

server for training material and INSET 

notes 

Resources audited , purchased and 

distributed. 

 

Monitoring/Coaching: 

 

Half- Termly planning focus PPA sessions 

to develop phonemic awareness plan-

ning. 

Best practice sharing through lesson 

observations and team teaching. 

Half termly staff meting feedbacks. 

Work & planning scrutiny lesson observa-

tions. 

 

 

 

Short term: 

 

 Staff demonstrate under-

standing of the phonemic 

awareness test. 

 Teachers able to adapt 

planning to incorporate 

explicit teaching of this 

phonemic awareness. 

 

Medium Term: 

 

 All phonic lessons are 

planned incorporating the 

key elements of phonemic 

awareness. 

 Planning by TAs for inter-

vention sessions incorpo-

rate explicit teaching of 

phonemic awareness skills. 

 Teachers and TAs model-

ling phonemic awareness 

skills daily. 

 Modelling, evaluation and 

checking on understanding 

is incorporated into and 

used to inform future plan-

ning. 

 

Long Term:  

 

  All staff have embedded 

the phonemic awareness 

key aspects into all aspects 

of classroom practice. 

 

Short term: 

 Pupils with phonemic diffi-

culties identified through-

out school 

 Increased pupil engage-

ment in reading/ phonemic 

lessons  

 Pupils develop greater abil-

ity to understand the ele-

ments of phonemic aware-

ness 

 Pupils demonstrate ability 

to apply phonemic skills to 

words/statements and sen-

tences. 

 

Medium Term : 

 Pupils demonstrate im-

proved use of phonemic 

skills, applying this to read-

ing. 

 

 

Long Term:  

 All pupils have the tools 

needed for reading. 

 Increased levels or pro-

gress and attainment for 

all pupils.  

 

 

 All pupils in EYFS assessed 

and priorities identified for 

direct teaching.  

 See Scholar pack pro-

gress and attainment for 

all year groups.  

 Selected parent attend-

ed a focused reading 

session. 12 attended– see 

case study on impact. 

Children’s reading at 

home increased by 50% 

from Autumn 2019-Spring 

2020. See parental en-

gagement sheet.  

 New core books were 

purchased for Year 4 and 

5 (2020) 

 89% of pupils attending 

focused parent group 

made expected or higher 

progress. See SP progress 

and attainment break-

down.  
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TARGETED ACADEMIC SUPPORT 

Key Priority 2-Develop further children’s ability to Reason Mathematically and Problem Solve. 

Key priority  

(Why are we prioritis-

ing this ?) 

Intervention Descriptions  

(What are we going to do 

about it ?) 

Implementation Activities 

(How are we going to achieve 

this?) 

Implementation Out-

comes 

(What can we expect to 

Pupil Outcomes 

(What difference will it 

make for our pupils?) 

Impact 

Teachers: 
 
Our practice needs to 
develop a stronger focus 
on developing a deeper 
understanding of Maths 
through reason and prob-
lem solving.  
 
Learner behaviours: 
 

 Pupils now have a real 

strength in mental fluen-
cy. 

 Pupil's struggle to make 

connections in Maths. 

 Application of key facts 

to real life problems is 
challenging. 

 
Attainment: 
 

 Monitoring of termly 

NFER tests, SATs and work 
scrutiny highlight reason-
ing and problem solving 
to be the weakest area 
of our Maths curriculum. 

1. Maths leads to work across the 

trust to look at introducing ele-

ments of White  Rose to our 

Maths curriculum across school. 

2. Problem solving and reasoning 

to be taught explicitly. 

3. Pupils will be modelled, given 

opportunities and encouraged 

to reason, justify and explain 

their thinking in every lesson. 

4.  Teaching practice will plan for 

problem solving type questions 

to secure fluency and ensure 

that all children move beyond it 

into a world of deeper under-

standing.  

5. Fluency, reasoning and problem 

solving to be embedded into 

everyday teaching from EYFS to 

ks2. 

6. Ensure ever year group has con-

sistent, concrete and regular 

resource for pupils to manipu-

late and help them explain their 

maths thinking and solve prob-

lems 

Training: 

 

Maths Leads: Termly CPD afternoons  

with Trust Maths group. Including White 

Rose maths training. 

Teachers: Three staff meetings over 12 

months on reasoning , problem solving , 

maths curriculum and feedback from 

Trust Maths group. 

TAs : 2 CPD afternoons to develop sub-

ject and curriculum knowledge and 

understanding. 

 

Educational materials: 

 

Shared Maths development file on serv-

er for training material, Big maths plan-

ning and White Rose curriculum. 

Resources audited , purchased and 

distributed Autumn term. 

 

Monitoring/Coaching: 

 

Half- Termly planning focus PPA sessions 

to develop Maths planning alongside 

Maths leads. 

Best practice sharing through lesson 

observations and team teaching. 

Half termly staff meting feedbacks. 

Work & planning scrutiny  lesson obser-

vations,  

Cross Trust support through Maths 

Group. 

 

 

 

Short term: 

 

 Staff demonstrate under-

standing of reasoning 

and problem solving. 

 Teachers able to adapt 

planning to incorporate 

explicit teaching of rea-

soning and Problem solv-

ing. 

 

Medium Term: 

 

 All lessons are planned 

incorporating White Rose 

Maths reasoning and prob-

lem solving to supplement 

fluency taught in Big 

Maths. 

 Planning by TAs for inter-

vention sessions incorpo-

rate explicit teaching or 

reason and problem solv-

ing. 

 Teachers and TAs model-

ling reasoning and problem 

solving daily. 

 Modelling, evaluation and 

checking on understand-

ing is incorporated into and 

used to inform future plan-

ning. 

 

Long Term:  

 

  All staff have embedded 

Fluency, reasoning and 

problem solving into all 

aspects of classroom prac-

tice. 

 

Short term: 

 Increased connections 

made between prior 

knowledge and real life 

contexts. 

 Pupils develop greater 

ability to solve problems  by 

breaking hem down. 

 Pupils demonstrate ability 

to reason verbally in daily 

maths lessons. 

 

Medium Term : 

 Pupils demonstrate im-

proved ability to reason, 

justify and explain their 

thinking. 

 Pupils can move fluently 

between fluency and 

problem solving. 

 

Long Term:  

 Increased levels or pro-

gress and attainment for 

all pupils in all three areas 

of Mathematics. 

 Pupils confidently use all 

their mathematical skills 

and  prior knowledge to 

tackle a problem and 

reasoning to justify their 

answers. 

 Children are making easi-

er connections between 

Maths knowledge and 

application into real life 

problems.  

 From observations chil-

dren can explain PS and 

R easier and apply a vari-

ety of skills fluently.  

 PS and R has been made 

more explicit in planning 

and this can been seen 

when books were scruti-

nised.  

 See SP for progress and 

attainment results (all 

year groups Aut-Spring) 
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WIDER STRATERGIES 

Key priority 1- Create and embed a Magic Breakfast club 

Key priority  

(Why are we prioritis-

ing this ?) 

Intervention Descriptions  

(What are we going to do 

about it ?) 

Implementation Activities 

(How are we going to achieve 

this?) 

Implementation Out-

comes 

(What can we expect to 

Pupil Outcomes 

(What difference will it 

make for our pupils?) 

Impact 

Pupils: 
 

 We have had an issue 

with children coming to 
school without break-
fast.  

 Children who have no 

breakfast struggle to 
learn and concentrate. 

 Attendance has been 

an issue with specific 
families. 

 
 

1. Provide a daily magic break-

fast club for all pupils to ac-

cess from 8am. 

2. Purchase resources for break-

fast club. 

3. Provide 3 parent and child 

breakfast sessions per week. 

Where parents can read/

complete homework with their 

child. 

4. Provide bagels on the play-

ground for parents and chil-

dren. 

5. Purchase necessary equip-

ment and food needed to 

make this club successful.  

Training: 

 

Assistant head: Attend the magic 

breakfast conference Autumn 2019 

Staff: Hire staff to run the breakfast club 

daily. 

Teachers : To lead books and bagels 

mornings for children and parents. Mod-

el story telling at the end of each ses-

sion to promote reading. To provide a 

weekly homework breakfast club where 

families can attend from 8.20am. To 

take breakfast bagels onto the play-

ground for the families.  

 

Educational materials: 

 

Resources audited , purchased and 

used throughout the year.  

 

Monitoring/Coaching: 

 

Termly observation of breakfast club 

provision. 

Half termly staff meting feedbacks. 

 

Short term: 

 Look at attendance and 

target families for break-

fast club. 

 

 

Medium term: 

 Resources distributed into 

breakfast club. 

 

 

Long Term: 

 Magic breakfast is fully 

embedded into the 

school. 

 Pupil attendance has 

improved.  

 

 

Short term: 

 Increased pupil attend-

ance and punctuality. 

 Increased engagement in 

lessons. 

 Vulnerable pupils needs 

identified across school 

and targeted for support. 

 

Medium Term : 

 Pupils demonstrate im-

proved learning in lessons. 

 Pupils can easily verbalise 

learning intentions and 

know the steps they need 

to take to achieve them. 

 Parents engagement in-

creases and they have the 

confidence to support their 

child with reading/

homework. 

 

Long Term:  

 Vulnerable pupils feel 

ready to learn, safe, se-

cure and stable. 

 Increased levels of at-

tendance.  

 School is a place where 

all pupils thrive. 

 Targeted pupils at-

tendance and punc-

tuality increased due 

to breakfast club be-

ing available to them.  

 Vulnerable children 

were given a good 

start which enabled 

them to be work/

school ready. See pa-

rental reading case 

study. 

 The % of parents en-

gaging in reading in-

creased throughout 

the year due to books 

and bagels. See par-

ent engagement % on 

Tapestry.  

 Variety of resources 

purchased for deliver-

ing the session. 

 Equipment e.g. freez-

er, toasters, food pur-

chased to deliver re-

quirements.  
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The Action Plan 2019-2020  

WIDER STRATERGIES 

Key priority 2- Provide children with and enjoyment to learn and achieve  

Key priority  

(Why are we prioritis-

ing this ?) 

Intervention Descriptions  

(What are we going to do 

about it ?) 

Implementation Activities 

(How are we going to achieve 

this?) 

Implementation Out-

comes 

(What can we expect to 

Pupil Outcomes 

(What difference will it 

make for our pupils?) 

Impact 

Pupils: 
 

 We have had an issue 

with children ‘s wider 
experiences of the world 
(locally and wider)  

 Disadvantaged children 

did not have any quality 
family experiences in the 
summer holidays. 

 Children did not attend 

an after school club in 
school or out side of 
school. 

 
 

1. Maintain 2 school buses so 

local visits can be provided to 

all year groups.  

2. To provide the children with 

quality visitors and visits both 

locally and further afield. 

3. Provide after school clubs tai-

lored to Key stage 1 and 2. 

Target disadvantaged pupil to 

attend clubs in school.  

4. To encourage children to join 

clubs outside of school e.g. 

football, rugby, dance etc.  

5. Purchase necessary equip-

ment and resources to run 

clubs and plan quality visits 

throughout the year.  

Training: 

 

Teachers/TA’s- Attend minibus driving 

course. 

Teachers: All staff to run a variety of after 

school clubs for each key stage every 

1/2 term. 

TA’s: To run after school clubs for each 

key stage.  

 

Educational materials: 

 

Resources audited , purchased and 

used throughout the year to support 

each club..  

 

Monitoring/Coaching: 

Parent and child questionnaire for feed-

back 

Half termly staff meting feedbacks. 

 

Short term: 

 Plan visits and visitors for 

the year to enhance chil-

dren’s experiences. 

 

 

Medium term: 

 A variety of clubs are pro-

vided for each Key Stage. 

 

 

Long Term: 

 Children participate in 

sports team participation.  

 Pupil attendance to clubs 

has increased.   

 

 

Short term: 

 Pupils are targets for clubs 

after school. 

 Vulnerable pupils needs 

identified across school and 

targeted for support. 

 

Medium Term : 

 Pupils demonstrate im-

proved subject knowledge 

linked to visits and visitors. 

 Pupils can easily verbalise 

learning experiences. 

 Parents engagement in-

creases and they are confi-

dent to book their child 

onto clubs using parent 

pay.  

 Parents have the confi-

dence to take their child to 

clubs outside of school.  

 

Long Term:  

 Pupils feel happy, enjoy 

learning and have in-

creased experiences.  

 Pupils/ parents aspire to 

join clubs, in school and 

outside of school. 

 School is a place where all 

pupils thrive. 

 EYFS, KS1 and KS2 after 

school clubs provided for 

children throughout the 

year. 

 A total of 24 clubs offered 

to children.  

 PP children targeted for 

specialises sports clubs. 

 See the variety of visits 

and visitors provided on 

our school spreadsheet.  

 Equipment purchased to 

delivery high quality clubs 

throughout the year.  
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The Action Plan 2019-2020  

WIDER STRATERGIES 

Key priority 3- To develop metacognition and self regulation strategies in pupils  

Key priority  

(Why are we prioritis-

ing this ?) 

Intervention Descriptions  

(What are we going to do 

about it ?) 

Implementation Activities 

(How are we going to achieve 

this?) 

Implementation Out-

comes 

(What can we expect to 

Pupil Outcomes 

(What difference will it 

make for our pupils?) 

Impact 

Pupils: 
 

 We have had an issue 

with boys behaviour 
throughout school.  

 Attachment difficulties 

impacting on learning. 

 Developmental trauma 

impacting on ability to 
focus on daily challeng-
es in the classroom. 

 
 

1. Provide weekly SERIS sessions 

for vulnerable children. 

2. Hire a school counsellor to 

work every Friday afternoon to 

work with children and fami-

lies. 

3. Every year group to have KID-

SAFE sessions. 

4. To track behaviour groups 

conduct through scholar 

pack.  

5. Provide yoga for early years 

and Y3 children. 

Training: 

 

Teachers- Identify children who are 

vulnerable and would benefit from 

these sessions. 

TA’s: 3 staff to be trained to deliver the 

Kidsafe scheme. 

Employ school counsellor to target vul-

nerable children within school. 

 

 

Educational materials: 

 

Behavioural strategies put onto server to 

support specific group.  

A whole school kidsafe planning pro-

gression will be on the server.  

 

Monitoring/Coaching: 

 

Monitor pupils conduct through scholar 

pack.  

 

Short term: 

 Class overview created to 

identify vulnerable chil-

dren and shared with 

staff. 

 Staff identify vulnerable 

children and provide the 

children with the support 

they require SERIS/ school 

counsellor/ behaviour 

group etc 

 

 

Medium term: 

 Yoga children develop 

relaxation techniques to 

support regulating their 

own behaviour manage-

ment. 

 

 

Long Term: 

 Children’s behaviour im-

proves and the number of 

red lights decreases.  

  
 

 

Short term: 

 Positive behaviour 

acknowledged and 

praised through group dis-

cussion. 

 Pupils demonstrate they 

know what is expected of 

them for the week ahead 

(behaviour target) 

 

Medium Term : 

 All children have vital kid-

safe knowledge linked to 

specific issues e.g. bullying, 

online safety etc 

 Pupils learn strategies and 

techniques to calm their 

behaviour.  

 

 

Long Term:  

 All pupils have the tools 

needed to manage their 

behaviour independently. 

 The number of red light 

incidence decreased 

over the school year. 

 Increased confidence 

and self esteem in target-

ed children.   

 Behaviour tracked using 

Scholar pack.  

 Behaviour group was 

planned carefully by the 

behaviour leader. This 

discussed what is ex-

pected and children set-

ting personal targets to 

reach for the next week. 

Children’s behaviour im-

proved and the number 

of red lights per half term 

decreased dramatically. 

See Scholar Pack con-

duct system 2019-2020 

 All children engaged in 

Kidsafe sessions. Online 

safety was also shared 

regularly on our social 

media page to highlight 

age restrictions for online 

games/media accounts.  

 


